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”så lik – så olika”/ “So alike – and 
yet so different”  



Connell, Gambone, and Smith describe 
children and youth as “assets in the making” 
whose “development [is] dependent on a 
range of supports and opportunities coming 
from family, community, and the other 
institutions that touch them.” They note that 
“when supports and opportunities are 
plentiful, young people can and do thrive; 
when their environments are deficient or 
depleted, youth tend not to grow and 
progress.” 



When I make art I feel alive. It is SO good. It is 
good to show what you can do. I feel like I have 
a lot to give. I can sing. It is vital to me. I really 
wish I could give you the words for your report 
about just how important the arts are to me, but 
it is not just about the English. I have the same 
problem in Norwegian. I really can't say what it 
means. The arts are beyond words. When I am 
on stage it comes out through my singing and 
through my dancing. Then you can see what I 
mean, but I really want you to capture that 
thing you can't describe in your report. 
Pupil comment made during the Norwegian 
study, January 2011 



Our children and young people 
deserve the best.  

• Children and young people’s participation 
in culture is a strategic prioritized field in 
the collaboration of the Nordic ministers of 
culture until 2020  



Denmark has developed three 
strategies:  

1) pre-school children  
2) schoolchildren, and 
3) young people’s impact of culture.  



The real strengths include… 
• Community resources 
• Passion and commitment 
• Accessibility (generally) 
• Intrinsic value 
• Amateur arts 
• Associations 
• Facilities in the community 
• Explicit and compulsory (clarity) 
• Assessment 
• Interdisciplinary possibilities (but not realties) 
• Goals/documentation 
• Links with the culture school (but how deep are these?) 



Some thoughts 

• Education in the arts (music, visual arts, 
lesser drama, lesser dance, little media) 

• Education through the arts (visual literacy, 
drama, new technology) 

• Art as education (as a medium or 
environment for learning) 

• Education as art (a cultural and aesthetic 
understanding of education) 
 



 
 

School 





Anything is better than nothing… 



I can do it myself…  



Is what you provide really 
accessible? 



Do you rely on ildsjaels? 



A sort of ‘cosy’ (‘hyggelig’ or ‘koselig’,) 
feeling that stresses fun, enjoyment, and 
pride. 
  
The intrinsic aims of the arts are highly valued, in 
particular, fun and enjoyment and pride  
 



Policy Cooperation 
  
• Meetings should occur on a regular basis between 

those people responsible for culture and education 
at the national, regional and local level to encourage 
shared strategic thinking and communication of good 
practices and initiatives 

• In practice there are still some conflicts in policy 
direction and implementation and a lack of 
communication at a practical level. 



Funding 
• Funding comes from many sources 
• Given the complexity of funding patterns, it is difficult to 

determine the amount of funding accurately, either as a 
total or as a per-child figure. 

• While there is general funding available at a sufficient 
level, there are large variations in funding and support 
within different localities. 



School design 

• The physical resources in schools and after-school arts 
and cultural centres are generally of a high standard.  

• ‘Disappearance’ of specialised spaces in schools for the 
practical arts subjects. 

• ‘Open plan’ style school design may reduce teachers’ 
willingness to conduct arts and culture lessons. 

• The displaying of high-quality work does not generally 
appear to be a priority. 

 



• As you can see, it is a new school and that 
is lovely. We have open-plan classes, but 
that makes teaching the arts harder. It is 
harder to make a noise; harder to control 
the groups; the resources have to be set up 
and put away. We say all classes should do 
two hours a week, but if a teacher is not 
keen, these issues make them not do the 
arts. 
 



Curriculum 
• Perceived reduction in time given to the 

aesthetic subjects in school. 
• Widespread view that the aesthetic subjects 

(and the curriculum more generally) had become 
overly theoretical. 

• Reduction in the availability of electives had 
decreased the possibility of pupils choosing 
more creative subjects. 

• There is a hierarchy in arts subjects 

 



General teacher education 
• Insufficient or no time given to art and culture within teacher 

education esp. dance, new technologies in the arts, and drama 
(hours reduced or disappeared) 

• Students are leaving teacher education without any skills and 
knowledge to teach the arts and culture or to use creative and 
culturally-rich methods of instruction 

• Knowledge and skills of evaluation, research and reflection 
necessary for creative learning programmes and arts education 
are lacking  

• Lack of connection with teacher education and other agencies 

 



Specialist teachers 
• Become too theorized 
• Lack strategies for effective group teaching 
• Lack specialized technical skills 
• Can’t motivate disinterested pupils 
• Insufficient focus on pedagogy 
• Not connected to ‘the industry’ 
• Conservative and out of date 
• Shortage of qualified teachers esp in small 

schools 
• Gender and background 

 



Accessibility for all 
• There are educational, geographic and gender gaps 

in terms of active participation in arts education 
• Attempts to enhance cultural diversity have largely 

been unsuccessful 
• Attempts to enhance gender equality in arts 

education have largely been unsuccessful 
• Issues of accessibility underline the importance of 

compulsory arts education within the regular school 
system 

• Arts and cultural education does not in practice give 
equitable access to marginalised and disadvantaged 
pupils despite policy and intention that runs counter 
to this practice 



Meeting the children at eye level 



Pupils’ voice 
  
• Pupils’ perspective has often been neglected in relation to 

arts and cultural education 
 
• Culture school is quite ‘un-cool’ for older pupils, and young 

people left them for arts creation opportunities in garages 
or youth centres.  
 

• Lack of choice and electives in schools 
 

• Lack of practical and creative subjects in schools  



Bored… 
• Pupils complain of feeling bored and disenchanted 

with school. 
• Pupils bemoan the lack of practical and creative 

subjects. 
• Pupils want more practical subjects and more 

creative learning practices. 
• Consideration could be given to greater inclusion of 

the youth voice or youth involvement in planning.  

 



• They really have to make changes in schools. We will 
not just sit there all day. That is what we have to do. It 
is so boring. Studying has to be more open. 

• Maybe if schools tried to study in a creative way there 
would be less drop outs? 

• [Pupil at risk of dropping out] Schools should realise 
that the arts are the real 'trick' schools need to learn 
to get pupils to not drop out! 

• We need to make things. It is more fun to make 
things. There is too little practical work.  I get tired 
and bored…In fact most of the time I am tired and 
bored.  

 
 





$268 million this year 







Ranking 
Innovation Scoreboard 
2013 
(EU15 Countries) 
1. Sweden 
2. Finland 
3. Denmark 
4. Germany 
5. Netherlands 
6. France 
7. Austria 
8. Uk 
9. Belgium 
10. Luxemburg 
11. (EU average) 

Active artistic participation 
(Eurobarometer 2012) 
1. Sweden 
2. Luxemburg 
3. Finland 
4. France 
5. Denmark 
6. Netherlands 
7. Belgium 
8. Germany 
9. UK 
10. Austria 
11. (EU average) 



There is a tendency that we are 
reluctant to become the best at 

something. We are not pursuing our 
dream (“kald” what we are called to 

do… what we are good at).  



There is this old book about the Janteloven. It says you 
can't think well of yourself. But this idea is rubbish! How 
can our society be any good if pupils are taught not to ever 
be good at anything or to think high of themselves? We 
really need to get the message out that it is OK to be good 
and to show people you are good. If you are good in maths 
and science then you are recognised, but if you are good at 
the arts and culture then you are teased! The system looks 
down on the arts. You don't get any points for the arts. 
Every person has a special element, but if this element is 
the arts or creativity then you have to push it away. If you 
do this you become not a school leaver but a school loser. 
You cannot do the thing you are good at and you only 
learn that you are not very good at the things you are 
allowed to do.  
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